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CARTOONS AS A MEAN OF DEVELOPING LEXICAL SKILLS
IN ENGLISH LESSONS IN SECONDARY SCHOOL

Abstract. The use of cartoons in the educational processesgmts an effective means of stimulating
and enriching students' language skills, especiahlildren. This method facilitates the activatioh o
various language aspects by providing realisticragbes of English speech, which helps students adapt
to the natural pace, accent, and intonation of lmeguage. Visual images and scenes in cartoons en-
hance comprehension of context and word meaniag#itdting the acquisition of new vocabulary even
with limited knowledge of individual words. Thisdy aims to assess the effectiveness of usingorerto
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in improving educational quality and stimulatinguidénts. The research findings confirm the positive
impact of cartoons on the development of lexicdlss&nd increased motivation among middle school
students. This underscores the significance ofjrateng cartoons into educational practice to aclee
optimal outcomes in foreign language learning.

Keywords. teaching English language, cartoons, lexical skidecondary school, language envi-
ronment, vocabulary.

Purpose of the study.

To identify the effectiveness of using cartoonstfar formation of lexical skills in English lessons
in secondary school

Research objectives:

1. Analyze theoretical material on the concept ofdekskill;

2. Describe the stages of working with cartoons aedybpes of tasks used in English lessons;

3. Describe the course of experimental work carriedoouthe basis of 74 schools and analyze the
results obtained.

Relevance:

The use of cartoons in teaching a foreign langugehool is due to the need to recreate a living
language environment in the classroom for morecttfe mastering of lexical material by students and
its practical application.

The scientific novelty is the developed unique $afskk famous cartoons, which cannot be found in
any other textbook or methodical manual. In addijtilhe CMT used does not offer video materials on
lexical material.

Research methods: method of analysis, observatathad, questionnaire based survey and meth-
ods of induction and deduction.

Nowadays, knowledge of foreign languages is verghmun demand. Almost all Russian schools
teach English as a foreign language, and whenitepit students most often face such a problethas
lack of a living language environment, the inapilid communicate with native speakers. This, im,tur
affects their level of language proficiency and tewelopment of lexical skills. In such conditiotise
English language becomes something artificial tiem, of no practical value.

But one can learn it with ease and interest, dineavays of learning this language are very diverse
and one of them is watching cartoons. Their ugaerclassroom is one of the types of learning digts/
that helps to create the necessary conditionsdomaunication, simulating a communicative situation
that is close to those that can arise in a nalangiluage environment. Thus, the principle of imricgren
the socio-cultural and linguistic environment oé ttountry of the studied language in the classrigom
implemented.

First of all, it is necessary to identify what aital skill is. Alexei Leontiev, an outstanding Rien
linguist, psychologist and teacher, notes thaixecdé skill is the ability to automatically perforgertain
operations and actions related to the activatioa @ford from long-term memory and its association
with other words [2].

Efim Passov believes that lexical skill is the Is&flintuitively correct word use and word formatio
in oral and written speech in accordance with compation situations and communication goals [3].

Anatoly Nikolaevich Shchukin defines a lexical kit an automated action of choosing a lexical
unit adequate to the idea and its correct comlanatiith other units in productive speech, automated
perception and association with meaning in receppeech [4].

But in order for lexical material to be better renieered, it is important to actively use all typés o
memory. For example, it is important to listen taglish and participate in spoken language for the d
velopment of auditory memory. Visual memory is riead through reading and writing words. Motor
memory is related to the functioning of the speexans and the act of writing. Logical memory helps
to comprehend and think through the material. @adalo a great job of this.

At the first stage of practice, two groups of fitirade students were identified: a control group (1
people) and an experimental group (16 people). §loéssses are taught according to the "Spotlight
Grade 5" teaching materials [1]. Students in thpeexnental group were trained in the traditional
method with the inclusion of cartoons in English fiwo and a half months. The selected cartoons con-
tain materials on topics that are included in thegpam of the discipline. Grade 5 "B" studied tepirs-
ing traditional teaching methods. Entrance testiras conducted in order to understand the level of
knowledge of students.
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Based on the results of testing, it can be seenhbidn groups have a good level of academic
achievement, and the number of children with ustattory grades is no more than two people (see Fig
ures 1, 2, 3 and 4).

Control group
written part

¥ unsatisfactory ¥ satisfactory ™ good excellent

Fig. 1. Results of the entrance testing of thetamipart of the control group

Control group
oral part

¥ unsatisfactory ¥ satisfactory ™ good excellent

Fig. 2. Results of the entrance testing of the paat of the control group

Experimental group
written part

18,80%

" unsatisfactory ® satisfactory ™ good excellent

Fig. 3. Results of the entrance testing of thetamipart of the experimental group
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Experimental group
oral part

25%

25%

m unsatisfactory  ® satisfactory good excellent

Fig. 4. Results of the entrance testing of the paat of the experimental group

In the process of work, it was proposed to watelgrrents of the cartoons "The Grinch" and "Zo-
otopia". The work was carried out in three stagpse-screening, viewing and post-viewing.

1. Preparation for watching the cartoon — studentsaaked to guess the name and content of the
cartoon using leading cards and questions; work métw vocabulary from the cartoon, reasoning about
its plot, work with the translation of new wordsdagefinitions, practicing the technique of readihg
most difficult words to pronounce.

2. Watching the cartoon — watching the episodes wagedsout two or three times so that the stu-
dents could hear the studied words in the phraéseccartoon characters, correlate the spoken svord
with the subtitles.

3. Work after viewing — students are asked to compbetks for the development of lexical skills in
speech and writing: reproduction of dialogues, plarases, answers to questions on the content,-cross
words.

The final stage was the final testing (see Figbres 7 and 8).

Control group
written part

6,30%

25%

37,50%

m unsatisfactory = satisfactory good excellent

Fig. 5. Results of the final testing of the writtgart of the control group
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Control group
oral part

@

m unsatisfactory  ® satisfactory » good excellent

Fig. 6. Results of the final testing of the oraltpa the control group

Experimental group
written part

37,50% "

B satisfactory ® good excellent

Fig. 7. Results of the final testing of the writtgart of the experimental group

Experimental group
oral part

43,80%

¥ satisfactory " good excellent

Fig. 8. Results of the final testing of the oraftpe the experimental group

It can be seen that in the written part, the resoiitthe experimental group showed that the "Satis-
factory" indicator decreased by almost half, thect#lent" indicator doubled, the "Good" indicator i
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creased by one third, and there were no studetitstivé "Unsatisfactory” grade. In the oral pargréh
were three quarters of the group of students wioavetl "Excellent” and "Good" results, one quarter of
the group with the "Satisfactory” indicator, andrénwere no students with the "Unsatisfactory” grad

So, we can conclude that the use of cartoons chieg English at school contributes to increasing
the level of lexical skills and general assimilatiof the material, since watching cartoons withsgub
quent performance of tasks, as a rule, is much imteeesting than traditional tasks from a texthook

Thus, the teacher must responsibly approach tleetsmh of the cartoon, competently organize the
viewing process and prepare tasks. If the teachmpties with all the conditions, the demonstratidn
cartoons in the lessons will be successful. By damb business with pleasure, i.e. watching a carto
and studying, students will be able to improve ¥beabulary skills that are necessary for successful
mastery of the English language.
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THE SPECIFICS OF ENGLISH PHRASAL VERBS LEARNING
IN A SECONDARY SCHOOL

Abstract. The article tells about the specifics of Englidirgsal verbs learning in a secondary
school. The methods and techniques in the learmiipdirasal verbs are studied. The authors considlere
the possibility of using exercises, contextual 4asid other game-based learning technologies in- Eng
lish lessons.

Keywords. phrasal verbs, methods and techniques, game teafjies| transitive and intransitive
phrasal verbs, learning platforms.

JlanHas TeMa SIBIIICTCS aKTyaJbHOMU, MMOCKOJIBKY aHTIHICKIE (pa30BhIe TIAroJibl MPEACTABISIOT CO-
00l 0coOyI0 KaTeropwio IIarojioB, KOTOPBIE YacTO BBI3BIBAIOT 3aTPYAHEHHUS y ydamiuxcs. Opa3zoBbie
TJIaroJibl COCTOSIT M3 TJIarojia M MpeJyiora WM Hapedus, ¥ X 3HA4YeHHE HE BCEerJa MOXHO OTPEIETUTh
UCXOs U3 3HAYCHUI OTJIENBHBIX KOMIIOHEHTOB. M3yueHue crienuuKky 3TUX TIIarojioB BaXKHO JUIS Tpa-
BUJILHOTO TOHUMAHUS M UCTIOJIh30BAHUS UX B aHTIIMHCKOM SI3BIKE.
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